Foundations of DIBELS
Dynamic Indicators of Basic Early Literacy Skills (DIBELS™)
http://dibels.uoregon.edu
Dynamic Measurement Group (DMG)
http://www.dynamicmeasurement.org

Objectives

· Understand conceptual and research foundations of DIBELS

· Be familiar with early reading research

· Identify Big Ideas of early literacy and reading

Research on Early Literacy:  
What Do We Know?
40 Words per Minute at the End of First Grade Puts Children on Trajectory to Reading
Summary:  
What Do We Know?

· Reading trajectories are established early. 

· Readers on a low trajectory tend to stay on that trajectory.

· Students on a low trajectory tend to fall further and further behind.

· The later children are identified as needing support, the more difficult it is to catch up!

Research on Early Literacy:
What Do We Know?

In sum:
We CAN Change Trajectories

How?

· Identify students early.

· Focus instruction on Big Ideas of literacy.

· Focus assessment on indicators of important outcomes.

I

Identify Students Early
Need for DIBELS™

Relevant Features of DIBELS™

· Measure Basic Early Literacy Skills:  Big Ideas of early literacy

· Efficient and economical

· Standardized

· Replicable

· Familiar/routine contexts
· Technically adequate

· Sensitive to growth and change over time and to effects of intervention

What Are DIBELS™?

Dynamic

Height and Weight are Indicators of Physical Development

How Can We Use DIBELS™ to
Change Reading Outcomes?

· Begin early.
· Focus instruction on the Big Ideas of early literacy.

· Focus assessment on outcomes for students.

Begin Early:
How Early?

The Bottom Line

· Children enter school with widely 
discrepant language/literacy experiences. 

· Literacy: 10,000 hours of exposure to print versus 10 (Adams, 1990)

· Language:  2,153 words versus 616 words heard per hour (Hart & Risley, 1995)

· Confidence Building:  32 Affirmations/5 prohibitions per hour versus 5 affirmations and 11 prohibitions per hour (Hart & Risley, 1995)

· Need to know where children are as they enter school
Tale of Two Schools

School A

· 52% low risk

· 33% some risk

· 14% at risk 

Tale of Two Classrooms

Classroom 1

19/24 children (79%) are on track

 5/24 children (21%) have some risk

 0/24 children (0%) are at risk

Important to Know Where Children Start…

· As a teacher, administrator, specialist, 
will you do anything differently with regard to: 

· Curriculum?

· Instruction?

· Professional development?

· Service delivery?

· Resource allocation?

How Can We Use DIBELS™ to
Change Reading Outcomes?

· Begin early.
· Focus instruction on the Big Ideas of early literacy.

· Focus assessment on outcomes for students.
Focus Instruction on Big Ideas
What are the Big Ideas of early reading?
· Phonemic awareness

· Alphabetic principle

· Accuracy and fluency with connected text

· Vocabulary

· Comprehension

Focus on Big Ideas

Phonemic Awareness  
The awareness and understanding of the sound structure of our language
Focus on Big Ideas

Alphabetic Principle :  Based on two parts:

· Alphabetic Understanding. Letters represent sounds in words

Focus on Big Ideas

· Alphabetic Principle

· Phonological Recoding: Letter sounds can be  blended together and knowledge of letter -sound associations can be used  to read/decode words.
Focus on Big Ideas

Accuracy and Fluency
· Automaticity with fundamental skills so that reading occurs quickly and effortlessly
· e.g., driving a car, playing a musical instrument, playing a sport

Focus on Big Ideas

Vocabulary

· Understanding and use of words:

· Ability to say a specific word for a particular  meaning

· Ability to understand spoken/written words
Focus on Big Ideas 

Comprehension
· The process of getting meaning from spoken language and/or print
What Makes a Big Idea 
a Big Idea?

· A Big Idea is:

· Predictive of reading acquisition and later reading achievement

· Something we can do something about, i.e., something we can teach

· Something that improves outcomes for children if/when we teach it

Steppingstones to Literacy

More on Big Ideas:
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