Survey 1 respondents: 
Thank you for taking the time to respond to our initial survey of elementary science programs involving science specialists. Thanks also to the additional contacts you provided. We will be following up with those. We’ve compiled results from an initial analysis of the information you sent. As our first follow up, we would like you to look over the following categories and add any additional clarification or explanation as they apply to your specific program. We’ve included some questions that we raised during the analysis that you might be able to help us answer [these are in bold below]. We will be doing additional follow up with phone interviews with those of you who volunteered. These phone conversations will be more efficient and directed if we first get your feedback and clarification on the initial categories and probing questions. If you have additional information to add that will help us better understand your district or school science program, please do so. 
Models

· Pure models and mixed models


All districts that replied have models that vary from school to school across the district. Some districts have one or two schools following a specialist-based model, where other schools within the same district rely on a generalist model (no specialist involved). This amount of variation is intriguing and raises a number of questions. 
· Why is there so much variance within districts in how specialists are used?

· Why do some schools within a district have specialists and other schools do not?
· Is there any sense of how such variation within districts impacts the teachers? The students? 

Time on science instruction – WILDLY variable


Even with district recommendations, the science instructional time varies widely. 


Low: 0 minutes (no science instruction at all)


High: 7.5 hours per week

There was some clarification that time varied depending on grade level, with lower elementary having less science instructional time than upper elementary. Is this the case with all the represented districts in our sample?  
· How is instructional time determined? (individual teachers, administrators, teams, specialists, other????)
· How does instructional time vary for same grade level across a district (For example, does all grade 5 have approximately the same instructional time?) 
· What is the impact of such variation on the teachers? The students? 

· How does instructional time relate to the role of science specialists in the district? (more time or less time with a specialist?)
Challenges to implementation
Most responses included some mention of challenges facing the schools for good elementary science instruction. The reported challenges relate to financial and personnel support, pressures of mandated testing, scheduling issues, and curriculum issues. We need to get clarification on specific challenges and successes that relate to these categories and identify any additional categories. 

· Support (financial)

· In general, how does funding impact the science instruction in the district (or school)? 

· For those schools that do utilize science specialists:

· What additional funding (if any) was required to implement the model? (what was the funding for?)

· What additional funding (if any) is necessary to sustain the model? 
· What is the source of any additional funding? 
· For those districts reporting wide variation in science instruction models, can any of the variance be explained by funding allocation? For example, some schools use specialists in pull-out models and other schools rely on the generalists for all instruction. 
· Support (PD of specialists and of classroom teachers)

· What type of professional development is available (or required) for the science specialists? Do they take advantage of opportunities?
· What type of professional development is available (or required) for the classroom teachers in schools that also utilize science specialists? Do they take advantage of opportunities? 
· What type of professional development is available (or required) for the classroom teachers in schools that DO NOT utilize science specialists? Do they take advantage of opportunities? 
· Do you consider the level of professional development opportunities in science to be sufficient for your district? Why or why not? 

· Support (admin)


There was mention of administrators (school and district) serving as barriers and/or facilitators (strong supporters who took action) to elementary science. We need clarification on the various roles administrators play. 

· What is the role of school administrators in supporting elementary science instruction?
· What is the role of district level administrators in supporting elementary science instruction? 
· For those schools utilizing science specialists (in whatever capacity), what role did the administration play in implementing the model? What is the administrators’ role in sustaining the model? 
· Testing and priorities of school/district

Mandated testing determines much of our instructional priorities. How does this impact the use of science specialists? 
· Are your students tested in the area of science? 

· How would you describe the effect of mandated testing on your district’s or your school’s elementary science instruction? 

· Has testing served as a barrier or a facilitator to the use of science specialists in your district? 

· Scheduling (block schedules vs open schedule)
· How does scheduling impact your elementary science instruction? 

      -
Curriculum issues (needs more exploration, may not be able to answer from this initial survey)

· What curriculum materials do the various districts use? Do they vary across the schools? 

· What role do the science specialists play in curriculum development? 

