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Student Behavior Code Definitions
MOTOR APPROPRIATE (MA; 13) The student is engaged in a subject matter motor activity in such a way as to produce a high degree of success.

MOTOR INAPPROPRIATE (MI; 14) The student is engaged in a subject matter motor activity but the activity/task is either too difficult for the individual's capabilities or is so easy that practicing it could not contribute to lesson goals.

MOTOR SUPPORTING (MS; 15) The student is engaged in subject matter motor activity with the purpose of assisting others to learn or perform the activity such as spotting in gymnastics, feeding balls to a hitter in a tennis lesson, throwing a volleyball to a partner who is practicing setup passing, clapping a rhythm for a group of students practicing a dance movement pattern.

COGNITIVE (C; 16) The student is appropriately involved in a cognitive, subject matter task. Examples include listening to the teacher explain a game, listening to verbal instructions about how to organize, watching a demonstration, participating in a discussion or watching a film.

ON TASK (ON; 17) The student is appropriately engaged in carrying out an assigned non-subject-matter task (a management task, a transition task, a warm up task) such as moving into squads, helping place equipment, counting off, doing warm up exercises, or moving from the gymnasium to a playing field.

OFF TASK (OF; 18) The student is either not engaged in an activity in which s/he should be engaged, or is engaged in an activity other than the one in which s/he should be engaged-- behavior disruptions, misbehavior and general off-task behavior such as talking when the teacher is explaining a skill, misusing equipment, fooling around, fighting, disrupting a drill through inappropriate behavior.

INTERIM (I; 19) The student is engaged in a non-instructional aspect of an ongoing activity such as retrieving balls, fixing equipment, retrieving arrows or changing sides of a court in a tennis match.

WAITING (W; 20) The student has completed a task and is awaiting the next instructions or opportunity to respond such as waiting in line for a turn, having arrived at an assigned space waiting for the next teacher direction, standing on a sideline waiting to get into a game or having organized into the appropriate formation waiting for the next activity to begin.


Teacher Behavior Code Definitions
GENERAL OBSERVATION (1) The teacher is watching student groups or individuals engaged in any category of student behavior. The teacher must not be engaged in any other category of teacher behavior in order to record “general observation.” This category includes passive supervision and there is no relationship of the observation to an instructional focus.  

NEGATIVE FEEDBACK (2) The teacher makes a statement during or following student performance that relates to the response and is negative in nature. The remark is designed to alter the quality of the student’s response. Student shoots a basketball during class. Teacher says, “That was a dumb shot, you were off-balance.”

REINFORCE (3) The teacher makes a positive verbal statement or gesture following an appropriate student behavior (skill or organizational) clearly designed to increase or maintain such responses in the future. The reinforcer must follow soon enough after the behavior that the student clearly associates it with the behavior.

CORRECTIVE FEEDBACK (4) The teacher makes a statement during or following a student’s response that is clearly designed to improve the quality of the response. The statement may be neutral or positive. Student kicks a soccer ball. Teacher says, “Don’t lift your upper leg so much; keep the ball on the ground.”

MANAGERIAL (5) The teacher is engaged in carrying out a non-subject-matter task (setting up equipment, taking roll, collecting papers, etc.). The teacher may be directing students verbally in a management task.

INSTRUCTION (6) The teacher is verbally describing to the students how to do a skill or is using a verbal prompt to direct students in attempting a skill or activity. The activity must be a subject matter task in order to record instruction.

MODELING (7) The teacher demonstrates to students how to do a subject matter task or participates with students in a subject matter task or activity.

PHYSICAL GUIDANCE (8) The teacher physically guides a student through a subject matter task or activity. A physical guidance prompt or spotting, as long as there is physical contact, are examples of physical guidance.

NON-TASK VERBAL (9) The teacher talks to students about non-subject-matter and/or non-managerial subjects. Commenting on a student's clothing or talking about what one student did over the weekend are examples of non-task verbal behavior.

OFF TASK (10) The teacher is not paying attention to what are clearly his/her responsibilities regarding the class at hand. A teacher who is making notes on what to do during football practice during the course of a physical education class would be off task.

SPECIFIC OBSERVATION (11) The teacher is watching one student engaged in a subject matter task for the purpose of providing feedback related to performance. Teacher position must be proximal to student position so that observation is clearly focused on a specific student who is performing. Specific observation could be recorded when teacher is watching pairs or small groups when the instructional focus is clearly on a group task (observation of five players executing a fast break during instruction on the fast break in basketball).

PUNISHMENT (12) The teacher makes a statement or gesture that is clearly designed to decrease the probability that the student response during which or after it occurs will not occur again. Student kicks another student. Teacher sends that child to the corner.

Student Behavior Strategies

	Situation
	Strategy/Feedback

	Low MA/High W
	-Use additional equipment or improve utilization of current equipment

-Reduce group size

-Incorporate activities not requiring much additional space/equipment (e.g., fitness)

-Design/implement competitive drills

	Low MA/High I
	-Develop settings in which equipment cannot “get away” (e.g., use a hitting cage in a golf lesson)

-Design/implement an extrinsic motivation system when Ss display high interim levels to avoid prescribed activity (e.g., allow Ss to participate in activity of their choice after completing a set number of objectives)

	Low MA/High OF
	-Use more equipment or reduce group size to minimize off-task opportunities

-Use activities that do not require more equipment to reduce waiting

-Revise supervision of instruction pattern. Target Ss who need help and/or attention prompts then provide the needed instruction/feedback

-Employ an extrinsic motivation system

-Revise instructional sequence by including more rigorous/challenging tasks

	Low MA/High ON
	-Teach the system early/thoroughly so Ss clearly understand what to do, where and when before beginning activity

- Employ an extrinsic motivation system

	Low MA/High C
	-Not always undesirable (some activities require detailed demonstrations or instructions). If instructional episodes were few but lengthy, develop activities in which Ss can participate then offer as many short, individual instructional episodes as needed

-Use other visually or task-oriented cognitive activities (stations where Ss read materials, watch film loops, write paper/pencil responses) to enhance Ss’ cognitive understanding while more actively engaging Ss

	Low MA/High MS
	-MS activities critical in the teaching/learning process; can be helpful when MS S provides feedback; controlled setting needed to focus on proper mechanics

-Revise management plans to eliminate need for MS (use wall as ‘partner’)

	Low MA/High MI
	-Revise objectives or their sequence to match S abilities

-If Ss do not understand instruction/management, offer additional information before deciding that task is inappropriate for Ss

- Employ an extrinsic motivation system if planning/instruction not the issue
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Teacher Behavior Strategies

	Situation
	Strategy/Feedback

	Low 11/High 1
	-Data will reveal how active/passive the T’s supervision was

-High 1 (gen observ)=inactivity

-T should use 1 to target Ss needing help then go provide 11 (spec observ)

	Low 6/High 5
	-Devise instructional system that allows Ss to self-manage (use pre-recorded tape to cue Ss to move to next phase of lesson)

	Low 6/High 6

Low instructional rate, high instructional time
	-Develop activities in which Ss can become engaged then provide shorter, more individual bouts of instruction

-Be aware of instructional RATE; too slow (talking & can’t shut up) or too fast (no CFU, fly through key elements, etc.)

-For activities requiring constant model, use ‘expert’ while providing feedback and additional instruction (when needed)

-Provide complete, clear model

-CFU

-Developmentally appropriate task progressions

	Low 2,4/High 6
	-Provide congruent, specific feedback after each instructional bout

	High 5/Low 1, 11
	-Transitions; clearly state when and where to go, what to get, where to take it and what do when there (include start/stop signal)

	TIME
	-Inconsistent use

-Absence

-Missing parts

-No CFU

-Absent/Insufficient daily system/routine

-Talking over Ss’ talk

-Failure to position Ss so all can see/hear

-No statement of consequences

-Failure to reinforce management system, no follow-up, inconsistency
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