Western Michigan University

Department of Special Education and Literacy Studies
SPED 3750:  Education of Learners with Emotional Impairments Spring 2010
3 Credit Hours

INSTRUCTOR

Name:  Sarah Summy, Ed.D.

Address:  3410 Sangren

Phone:  387-5943

Email:  sarah.summy@wmich.edu

Web Page:  http://homepages.wmich.edu/~summys
Office Hours:  Tuesday 2-4, Wednesday 2-4 and by appointment

REQUIRED TEXTBOOK/MATERIALS

Please download the following manual at:

http://www.uni.edu/itq/PDF_files/June2002promptandrubric.pdf
Or through www.uni.edu/itq/   
Enter the teacher educator and click on the teacher work sample manual prompt and scoring rubric

Required journal articles will be available through electronic reserve
COURSE DESCRIPTION

Prerequisite:  Consent of the Department and concurrent enrollment in SPED 3700/3710.
This course focuses on understanding the ways in which teachers organize curriculum and implement assessment and instruction to ensure maximum learning for students with emotional impairments.

SPECIAL EDUCATION PROGRAM OUTCOMES

The special education Undergraduate and Graduate Programs will prepare students to:

1. Work effectively with parents.

2. Use interdisciplinary communication skills associated with a teacher consultant role.

3. Provide quality educational services to students with disabilities in the state, region, and nation.

4. Implement the Clinical Teaching Model in their educational programs serving students with disabilities.

5. Function as a resource for regular educators serving students with disabilities.

6. Serve as a resource for parents/guardians of students with disabilities.

7. Serve as advocates for students with disabilities in our society.

8. Function as professionals in the field of education.

9. Be critical consumers of current and emerging educational techniques and technologies.

10. To demonstrate knowledge regarding the issues and needs of traditionally underrepresented populations.

COMPETENCIES

The competencies for the course are taken from the CEC Knowledge and Skills For All Beginning Special Education Teachers of Students with Emotional and Behavioral Disorders.

I.  PHILOSOPHICAL, HISTORICAL, AND LEGAL FOUNDATIONS OF SPECIAL EDUCATION.


Knowledge:

4. The historical foundations and classic studies, including the major contributors, that undergrid the growth and improvement of knowledge and practices in the field of E/BD.

5. The legal system to assist students with E/BD..

Skills:

1. Analyze and articulate current issues and trends in special education and the field of E/BD.

2. Articulate the factors that influence the overrepresentation of culturally/linguistically diverse students in programs for individuals with E/BD.

3.   Delineate the principles of normalization versus the educational concept of “ least restrictive environment” in designing educational programs for students with E/BD.

II.  CHARACTERISTICS OF LEARNERS


Knowledge

2.  Major social characteristics of individuals with E/BD.

3. The effects of dysfunctional behavior on learning, and the differences between behavioral and emotional disorders and other disabling conditions.

III.  ASSESSMENT, DIAGNOSIS, AND EVALUATION


Knowledge:


1.  Essential characteristics of valid behavior rating scales.

2.  Processes involved in the diagnosis of students with E/BD, including academic and social behaviors in accordance with the current Diagnostic and Statistical Manual of Mental Disorders (DSM).

3.  Specialized terminology used in the assessment of E/BD.

4. Legal provisions, regulations, and guidelines regarding unbiased assessment and the use of psychometric instruments and instructional assessment measures with students with E/BD.

5. Specialized policies regarding screening, referral, and placement procedures for students with E/BD.

IV.  INSTRUCTIONAL CONTENT AND PRACTICE


Knowledge:

1.  Appropriate ways to apply research about students with E/BD in the classroom.

2.  Sources of specialized materials for students with E/BD.

3. Research-supported instructional strategies and practices for teaching students with E/BD.

Skills:

1. Identify and use prevention and intervention strategies as early as appropriate for use with students with E/BD.

3.  Use technology applicable to students with E/BD.

V.  PLANNING AND MANAGING THE TEACHING AND LEARNING ENVIRONMENT



Knowledge:

1. Model programs, including career/vocational and transition, that have been effective for students with E/BD.

2. Issues, resources, and techniques used to integrate students with E/BD into and out of alternative environments, including special centers, psychiatric hospitals, and residential treatment centers.

VI.  MANAGING STUDENT BEHAVIOR AND SOCIAL INTERACTION SKILLS  


Knowledge:

1.  Rationale for selecting specific management techniques for individuals with E/BD.

2. Continuum of alternative placements and programs available to students with E/BD; state, provincial, and local services available; and the advantages and disadvantages of placement options and programs. 

3. The theory behind reinforcement techniques and its application to teaching students with E/BD.

VII.  COMMUNICATION AND COLLABORATIVE PARTNERSHIPS


Knowledge:

1. Sources of unique services, networks, and organizations for students with E/BD.

2. Parent education programs and behavior management guides, including those commercially available, that address the management of severe behavioral problems and facilitate communication links applicable to students with E/BD.

3. Collaborate and/or consultative role of the special education teacher in the reintegration of students with E/BD.

4.   Types and importance of information generally available form family, school officials, legal system, departments of social and health services, and mental health agencies.

5.  Role of professional groups and referral agencies in identifying, assessing, and providing services to children and youth with E/BD (e.g. mental health, corrections).

VIII.  PROFESSIONAL AND ETHICAL PRACTICES


Knowledge:

1. Consumer and professional organizations, publications, and journals relevant to the field of E/BD.

Skills

1.  Participate in the activities of professional organizations relevant to the field of E/BD.

MODES OF INSTRUCTION

1. Didactic/lecture

2. Small and large group discussion and activities

3. Technology enhanced instruction (e.g., computerized presentations, video viewing, web design, and recording). 

4. Guest speakers/panels
COURSE REQUIREMENTS

1.  Class Attendance and Participation

Attendance is an expectation of the class and is not voluntary.  The importance of attendance is related to the discourse that will occur in the class.  It will be impossible to recreate comments or a discussion that occur in class.  Moreover, a student’s absence from class denies the group from profiting from the experience and views of that individual.  Thus, attendance is valued because of the interactions that will result from student and instruction participation.    Each absence is –10 points unless I am notified prior to the absence.
2. Affective Unit-One thematic lesson for a two week period of class.

-Overview of Thematic Unit (age, disability, rationale)


-written lesson plans (10)

-must use lesson plan format and complete each section

all materials that are not your original idea/thought must be referenced
3.  IEP-affective/behavioral goals/objectives (Initial Goals and Objectives will be done as a class) 

4.  (3) Focus Questions 

 During three undetermined class sessions you will be given 15 minutes to write on a given focus question which will address the weekly assigned readings.  This summary will be completed during class time to help assess the level of understanding of reading material covered.  From time to time this focus writing may take the form of a quiz.

5. Behavioral Intervention Plan

Submit a BIP for one student per group.  You may use a commercial plan or the format used within your practicum setting.

6. Teacher Work Sample Report- 7 parts (each part has a due date as well as a due date for the final product

a. Contextual factors 
b. Leaning goals 
c. Assessment plan 
d. Design for instruction 
e. Instructional decision-making 
f. Analysis of student learning 
g. Reflection and self-evaluation 
Course Grading:

Requirement #1:  Class Attendance and Participation (-10 points per class)
 

Requirement #2:  Affective Unit





 100 pts.

Requirement #3:  IEP-affective/behavioral goals



 25  pts.

Requirement #4:  Focus Questions (10 points each)



 30  pts.

Requirement #5:  Behavioral Intervention Plan (BIP)


 25  pts.

Requirement #6:  Final TWS Project





100 pts.










280 pts.

Late Assignments:  If you follow the assigned due dates work may be re-submitted until you earn the grade you would like.  However, assignments turned in late without prior approval will be penalized (10% per each day the assignment is late).  If you have a problem please talk to me prior to the due date.  Excuses on the due date will not be accepted.

Course Grade Criteria-Undergraduates

93-100%

A

73-77%

C

88-92%

BA

68-72%

DC

83-87%

B

63-67%

D

78-82%

CB

62% and below
E

NEED FOR ACCOMMODATIONS

Any student with a documented disability (e.g., physical, learning, psychiatric, vision, hearing, etc.) who needs to arrange reasonable accommodations must contact the professor and the appropriate Disability Services office at the beginning of the semester.  The two disability service offices on campus are:  Disabled Student Resources and Services 269.387.2116 or Office of Services for Students with Learning Disabilities 269.387.4411

APA STYLE

The Department of Educational Studies, Special Education Program has officially endorsed the style of the American Psychological Association (APA) for the completion of all written assignments unless otherwise stated.  APA writing procedures are found in:

American Psychology Association, (2009).  Publication Manual of the American Psychological Association (6th ed.). Washington, DC: Author.

ACADEMIC INTEGRITY STATEMENT

“You are responsible for making yourself aware of and understanding the policies and procedures in the Undergraduate and Graduate Catalogs that pertain to Academic Honesty. These policies include cheating, fabrication, falsification and forgery, multiple submission, plagiarism, complicity and computer misuse. [The policies can be found at http://catalog.wmich.edu under Academic Policies, Student Rights and Responsibilities.] If there is reason to believe you have been involved in academic dishonesty, you will be referred to the Office of Student Conduct. You will be given the opportunity to review the charge(s). If you believe you are not responsible, you will have the opportunity for a hearing. You should consult with your instructor if you are uncertain about an issue of academic honesty prior to the submission of an assignment or test.”
3750 Topical Outline of Course Content

	Date
	Topic
	Assignments

	Jan. 13
	Introduction

Effective Teaching

Social Characteristics

LRE Issues

TWS Contextual Factors
	

	Jan. 20
	Teaching/Learning Process

Assessment (referral, legalities, overrepresentation of underrepresented groups, terminology, historical perspective)

Behavioral Rating Scales

Lesson Plans
	3 Readings

Landrum, T., Tankersley, M., & Kauffman, J. (2003).  What is special about special education for students with emotional or behavioral disorders? The Journal of Special Education, 37, 148-156.  

Abrams, B.J. (2005). Becoming a therapeutic teacher for students with E/BD. TEACHING Exceptional Children, 38, 40-45.

Forness, S.R. (2005). The pursuit of evidence-based practice in special education for children with E/BD. Behavioral Disorders, 30, 311-330.



	Jan. 27
	Behavioral Intervention Plans

Discipline Regulations

Positive Behavior Support

TWS-Learning Goals
	Strout, M. (2005). Positive behavioral support at the classroom level: Considerations and strategies, Beyond Behavior, 14, 3-8.

Stormont, M., Lewis, T.J., & Bechner, R. (2005). Positive behavior support systems: Applying key features in preschool settings. TEACHING Exceptional Children, 37, 42-49.

Killu, K. (2008). Developing effective behavior intervention   plans: Suggestions for school personnel. Intervention in School and Clinic, 43(3), 140-149.
Behavioral Intervention Plans Due in class



	Feb. 3
	Outcomes

Affective Curriculum

Lesson Plans
	Maag, J. (2000). Managing Resistance, Intervention in School and Clinic, 35,131-140.

Sutherland, K., Copeland, S., & Wehby, J. (2001).  Catch them while you can: Monitoring and increasing the use of effective praise. Beyond Behavior, 11, 46-49.

Crothers, L.M. & Kolbert, J.B. (2008). Tackling a problematic behavior management issue: Teacher intervention in childhood bullying problems. Intervention in School and Clinic, 43(3), 132-139.

Robinson, T.R. (2007). Cognitive behavioral interventions. Beyond Behavior, 17(1), 7-13.

	Feb. 10
	Crisis Intervention/Prevention

Thematic Unit Overview and Requirements

TWS-Assessment Plan
	Park, K.L. (2007). Facilitating effective team-based functional behavioral assessment in typical school settings. Beyond Behavior, 17(1), 21-31. 

Payne, L.D., Mancil, G.R., & Landers, E. (2005). Consequence-based behavioral interventions for classroom teachers, Beyond Behavior, 15, 13-20.

Cladarella, P., Young, E.L., Richardson, M.J., Young, B.J. & Young, K.R. (2008). Validation of the systematic screening for behavior disorders in middle and junior high school. Journal of Emotional and Behavioral Disorders, 16(2), 105-117.

	Feb. 17
	IEP Behavioral Objectives

Medication

Affective Curriculums-Thematic Unit Overview
	Schoenfeld, N.A. & Konopasek, D. (2007).  Medicine in the classroom: A review of psychiatric medication for students with emotional and behavioral disorders. Beyond Behavior, 17(1),  14-20.

Kleinheksel, K. & Summy, S. (2003).  Enhancing student learning and social behavior through mnemonic strategies. .  TEACHING Exceptional 

Children, 36, 30-35.

Regan, K. (2003).  Using dialogue journals in the classroom. .  TEACHING Exceptional Children, 36, 36-41.

Stormont, M.A. (2008). Increase academic success for children with ADHD using sticky notes and highlighters. Intervention in School and Clinic, 43(5), 305-308.

Behavioral Objectives-In Class

	Feb. 24
	Thematic Unit Resource Work Session
	1 Thematic Unit lesson DUE

TWS Learning Goals Due

Cullinan, D., & Kauffman, J.M. (2005). Do race of student and race of teacher influence ratings of emotional and behavioral problem characteristics of students with E/BD? Behavioral Disorders, 30, 393-402.

Keller, C.L., & Duffy, M.L. (2005). “I said that” How to improve your instructional behavior in just 5 minutes per day through date-based self-evaluation, TEACHING Exceptional Children, 37, 36-39.



	March 3
	Spring Break
	

	March 10
	TWS-Design for Instruction

And Instructional Decision Making
	TWS Assessment Plan Due

Getty, L., & Summy, S. (2006).  Language deficits in students with E/BD:  Practical applications for teachers.  Beyond Behavior, 15, 15-22.

Battalio, R., & Stephens, J.T. (2005). Social skills training: Teacher practices and perceptions, Beyond Behavior, 14, 15-20.

Miller, M.A. (2005). Using peer tutoring in the classroom:  Applications for students with E/BD. Beyond Behavior, 15, 25-30.

Carr, S.C. (2008). Student and peer evaluations. TEACHING Exceptional Children, 40(5), 24-30.



	March 17
	Skillstreaming

Thinking, Feeling, Behaving
	Affective Unit Due

TWS Design for Instruction

Cruz, L. & Cullinan, D. (2001). Awarding points, using levels to help children improve behavior. TEACHING Exceptional Children, 33, 16-23.

Crundwell, R.M. & Killu, K. (2007). Understanding and accommodating students with depression in the classroom. TEACHING Exceptional Children, 40(1), 48-54.

Bucholz, J., Keller, C.L., Brady, M.P. (2007). Teachers’ ethical dilemmas. TEACHING Exceptional Children,  40(2), 60-64.



	March 24
	Analysis of Student Learning
	Forgan, J. (2002). Using bibliotherapy to teach problem solving. Intervention in School and Clinic, 38, 75-81.

Anderson, D.H., Munk, J.H., Young, L. Caldarella, P. (2008). Teaching organizational skills to promote academic achievement in behaviorally challenged students. TEACHING Exceptional Children, 40(4), 6-13.



	March 31
	Academic Interventions

Accommodations and Modifications

Student Lesson Presentations
	TWS- Instructional Decision Making DUE

.



	April 7
	Reintegration

Families

Self-Determination

Student Lesson Presentations
	

	April 14
	Violence in the Schools

TWS-Reflection and Self-Evaluation

Student Lesson Presentations
	TWS-Analysis of Student Learning Due



	April 21
	Current Trends

Review of Relevant Publications
	TWS-Final Product including Reflection and Self-Evaluation 



	April 28
	
	Final TWS Project 




Performance Rubric

SPED 3750

Thematic Unit (100 points)
	Criteria
	Excellent

20
	Average

15
	Below Average 

10
	Missing or Minimal

0-5

	Organization and Overview
(20 points)
	Strong intro and overview, lessons are neat, referenced, free of spelling errors and typos.  
	Intro, references, minimal spelling errors and typos. Simple presentation.
	Intro is missing information, referencing problems, multiple spelling errors, careless presentation 
	Weak or no intro, sloppy presentation, many spelling errors and typos, missing references or formatting problems

	Goal/Objectives

Accommodations

(20 points)


	Goals and objectives correlate, are measurable, and representative of the lesson. Aligned with state GLECs, Accommodations clearly stated
	Some goals/objectives correlate and are measurable and are representative of the lesson
	Goals/objectives do not all correlate, are not all measurable and representative of the lesson
	Missing goals/objectives and/or identified goals/objectives to not match the lesson, missing state GLECs, missing accommodations

	Scope/Sequence of Instruction

(20 points)


	Clear scope and sequence, instruction, guided practice, and independent practice reinforce goals/objective

Multiple modalities and grouping patterns are utilized.
	Scope and sequence is presented with transitions between lesion sections, minimal use of differentiated modalities and grouping patterns 
	Scope and sequence is presented but not in order, transitions between lesson sections are not smooth, the use of more modalities and grouping patterns would increase lesson effectiveness
	No scope and sequence to the lesson, missing anticipatory set/instruction/guided practice/independent practice/closure.

	Evaluation

(20 points)


	User friendly, matches’ objectives, data collected is pertinent and can be easily organized.
	Evaluation is present but can be confusing without instruction, data collected could be more readily assessed
	Evaluation is not representative of lesson
	No evaluation

	Creativity

(20 points)
	Lessons are colorful, interesting, engaging.


	Lessons are generally engaging and interesting
	Too many worksheets!
	Non-engaging lesson


SPED 3750

Teaching Demonstration Rubric
Name:





	Criteria
	5
	4
	3
	2
	1
	Total

	Lesson Plan
	Introduction, clear scope and sequence demonstrated or explained
	Weak introduction, clear scope and sequence demonstrated or explained
	Weak introduction, unclear scope and sequence demonstrated or explained
	Missing some lesson components
	Missing the majority of lesson components
	x 2=  /10

	Engagement
	Audience was 100% engaged
	Audience was engaged 50% of the time
	Audience was engaged less than 50% of the time
	Audience was minimally engaged
	Audience was asleep
	/5

	Overall Effectiveness
	Creative, no worksheets, strong teacher presence
	
	Some new information, instruction was ineffective
	
	Nothing new was taught, poor delivery
	/5











TOTAL

Lesson Plan

Unit of Study:  






Concept or skill to be taught:

Lesson Goal:  

Lesson Objectives: 





Accommodations:

State Standard:
	Sequence of Plan
	Time

(approx.)
	Modality

(visual, auditory, tactile, motor)
	Grouping Pattern

(1-1, 2’s, 3-5, 2-3 groups, whole group)

	Anticipatory Set:  


	
	
	

	Instruction:  


	
	
	

	Guided Practice (Modeling):  


	
	
	

	Independent Practice:  


	
	
	

	Closure:  


	
	
	


Evaluation to be accomplished by:  

Materials Needed:

Reference(s):

SPED 3750
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