Western Michigan University

Department of Educational Studies-Special Education Program

SPED 6300:  Clinical Practice in Special Education

Summer I 2007
3 Credit Hours

INSTRUCTOR

Name:  Sarah Summy

Address:  3506 Sangren Hall

Phone:  387-5943

Email:  sarah.summy@wmich.edu
Office Hours:  by appointment

REQUIRED TEXTBOOK/MATERIALS

None

COURSE DESCRIPTION

Prerequisite:  Capstone Course-ALL coursework must be completed.  Instructor is not responsible to teach information from courses you have had waived or have not completed.  

This course serves as a clinical/practical experience within the Master Teacher Program and Clinical Teacher Program.  Students apply their knowledge and skills in a clinical setting with youngsters with varying disabling conditions.  This course is offered on a credit/no credit basis.

SPECIAL EDUCATION PROGRAM OUTCOMES

The special education Clinical and Master Teacher Programs will prepare graduate students to:

The clinical teacher option will prepare graduate students to:

1. Provide quality educational services to students with disabilities in the state, region, and nation.

2. Use interdisciplinary communication skills associated with a teacher consultant role.

3. Plan and implement outcome-oriented educational programs for students with disabilities utilizing a student-centered process.

4. Work effectively with parents.

5. Implement the Clinical Teaching Model in their educational programs serving students with disabilities.

6. Function as a resource for regular educators serving students with disabilities.

7. Serve as a resource for parents/guardians of students with disabilities.

8. Serve as an advocate for students with disabilities in our society.

9. Function as a professional in the field of education.

10. Be a critical consumer of current and emerging educational techniques and technologies.

11. Demonstrate knowledge regarding the issues and needs of traditionally underrepresented populations.

Master Teacher Program Goals

The master teacher option will prepare graduate students to:

1. Provide quality educational services to students with disabilities in the state, region, and nation.

2. Plan and implement outcome-oriented educational programs for students with disabilities utilizing a student-centered process.

3. Serve as lead teacher within school settings.

4. Supervise intern (student) teachers.

5. Assume leadership roles in the profession.

6. Work effectively with parents and other stakeholders.

7. Use interdisciplinary communication skills associated with a teacher consultant role.

8. Model behaviors that facilitate a student-centered approach to planning and implementing educational programs.

9. Use existing and emerging information to provide better direct service to students with disabilities and/or provide necessary assistance to others who provide such service.

10. Demonstrate knowledge regarding the issues and needs of traditionally underrepresented populations.

11. Build a background of course work and experience which will form a basis for doctoral work for those students planning to extend their education.

COMPETENCIES

The competencies for the course are taken from the CEC Common Core of Knowledge of Skills and the CEC Knowledge and Skills for the disability areas of Mental Retardation, Learning Disabilities, and Emotional/Behavioral Disorders.

I.  PHILOSOPHICAL, HISTORICAL, AND LEGAL FOUNDATIONS OF SPECIAL EDUCATION.


Knowledge:


Skills:

S2  
Conduct instructional and other professional activities consistent with the requirements of law, rules, and regulations, and local district policies and procedures.

Emotional/Behavioral Disorders

S1
Analyze and articulate current issues and trends in special education and the field of E/BD

II.  CHARACTERISTICS OF LEARNERS


Knowledge:


Skills:

S1
Access information on various cognitive, communication, physical, cultural, social, and emotional conditions of individuals with exceptional learning needs.

III.  ASSESSMENT, DIAGNOSIS, AND EVALUATION


Knowledge:


Skills:

Mental Retardation

S1
Use exceptionality-specific assessment instruments such as adaptive skills assessments and developmental screening assessments (MT only).

S2
Adapt and modify existing assessment tools and methods to accommodate the unique abilities and needs of students with mental retardation/developmental disabilities, including ecological inventories, portfolio assessments, functional assessments, and future-based assessments (MT only).

Emotional/Behavior Disorders

S1
Prepare accurate formal social assessment reports on students with E/BD based on behavioral-ecological information.

S2
Implement procedures for assessing both appropriate and problematic social behaviors of students with E/BD.


Learning Disabilities

S1
Choose and administer assessment instruments appropriately for individuals with learning disabilities.

IV.  INSTRUCTIONAL CONTENT AND PRACTICE


Knowledge:


Skills:

S8
Select, adapt, and use instructional strategies and materials according to characteristics of the learner.

S9
Sequence, implement, and evaluate individual learning objectives

S10
Integrate affective, social, and career/vocational skills with academic curricula

S11
Use strategies for facilitating maintenance and generalization of skills across learning environments.

S12
Use instructional time properly

S13  
Teach individuals with exceptional learning needs to use thinking, problem-solving, and other cognitive strategies to meet their individual needs.

S14  
Choose and implement instructional techniques and strategies that promote successful transitions for individuals wit exceptional learning needs.

S15  
Establish and maintain rapport with learners.

S16  
Use verbal and nonverbal communication techniques.

S17  
Conduct self-evaluation of instruction.

Mental Retardation Emphasis:

S1
Utilize research supported instructional strategies and practices, including functional embedded skills approach, community based instruction, task analysis, multisensory, and concrete/manipulative techniques. (MT only)

S2
Design and implement sensory stimulation programs for individuals with extensive needs. (MT only)

S3
Teach culturally responsive functional life skills relevant to independence in the community, personal living, and employment, including accessing public transportation, cooking, shopping, laundry, functional reading, and sexuality


S6
Provide instruction in community based settings.

S7
Assist students in the use of alternative and augmentative communication systems.

S8
Use appropriate physical management techniques, including positioning, handling, lifting, relaxation, and range of motion.

Emotional/Behavioral Disorders

S1
Identify and use prevention and intervention strategies as early as appropriate for use with students with E/BD


S3
Use technology applicable to students with E/BD

S4
Plan, organize, and implement individualized student programs appropriate to the cognitive and affective needs of students with special consideration to use of reinforcement systems and environmental conditions.

S5
Select, develop, and adopt and evaluate curriculum materials and technology applicable to students with E/BD

S7  
Delineate and apply appropriate management procedures when presented with spontaneous management problems applicable to students with E/BD.

S9
  Integrate academic instruction, affective education, and behavior management for individual students and groups of students with E/BD.

S10
Evaluate strengths and limitations of the alternative instructional strategies designed for students with E/BD.

Learning Disabilities

S1
Use effective instructional strategies for basic skills, including listening, reading, writing, reporting and computing.

S2
Use effective instructional strategies for applying various study skills to academic areas.


S3
Use skills to enhance thinking processes.


S4
Use skills to enhance vocabulary development

S5
Use appropriate reading methods for individuals who have learning disabilities

S6  
Use appropriate spelling methods and instructional strategies for individuals who have learning disabilities.

S7  
Assist individuals who have learning disabilities in the prediction and detection of errors in oral and written language.

S8
Use appropriate handwriting methods and instructional strategies for individuals with learning disabilities.

S9  
Use decision criteria for when to teach manuscript versus cursive writing for individuals with learning disabilities.

S10
Use appropriate math methods and instructional strategies including articulation, practice, immediate feedback, and review, for individuals who have learning disabilities and who show patterns of error.

S11 
Use research-supported instructional strategies and practice for teaching individuals with learning disabilities.

S12
Modify speed of presentation and use organization cues.

S13
Integrate appropriate teaching strategies and instructional approaches to provide effective instruction in academic and nonacademic areas for individuals with learning disabilities.

V.  PLANNING AND MANAGING THE TEACHING AND LEARNING ENVIRONMENT


Knowledge:


Skills:

S1
Create a safe, positive, and supportive learning environment in which diversities are valued.

S2
Use strategies and techniques for facilitating the functional integration of individuals with exceptional learning needs in various settings.


S3
Prepare and organize materials to implement daily lesson plans.

S4  
Incorporate evaluation, planning, and management procedures that match learner needs with the instructional environment.

S6
Design, structure, and manage daily routines, effectively including transition time, for students, other staff, and the instructional setting.

Mental Retardation:

S1 
Structure the physical environment to provide optimal learning for students with mental retardation/developmental disabilities.

S2 
Demonstrate the ability to teach students with mental retardation/developmental disabilities in a variety of placement settings.

VI.  MANAGING STUDENT BEHAVIOR AND SOCIAL INTERACTION SKILLS


Knowledge:


Skills:

S1
Demonstrate a variety of effective behavior management techniques appropriate to the needs of individuals with exceptional learning needs.

S2
Implement the least intensive intervention consistent with the needs of the individuals with exceptionalities.

S3
Modify the learning environment (schedule and physical arrangement) to manage inappropriate behaviors.

S4  
Identify realistic expectations for personal and social behavior in various settings.

Emotional/Behavioral Disorders


S1
Use a variety of nonaversive techniques (including voice modulation, facial expressions, planned ignoring, proximity control, and tension release) for the purpose of controlling targeted behavior and maintaining attention of students with E/BD.


S2  
Develop and implement a systematic behavior management plan for students with E/BD using a variety of behavior principles (including observation, recording, charting establishment of timelines, intervention technique hierarchies, and schedules of reinforcement).


S3
Select target behaviors to be changed and identify the critical variables affecting the target behavior (such as subsequent events and antecedent events)


S5
Define and use skills in problem solving and conflict resolution.

VII.  COMMUNICATION AND COLLABORATIVE PARTNERSHIPS


Knowledge:

K5
Ethical practices for confidential communication to others about individuals with exceptional learning needs.


Skills:

S1
  Use collaborative strategies in working with individuals with exceptional learning needs, parents, and school and community personnel in various learning environments.

S2
Communicate and consult with individuals, parents, teachers, and other school and community personnel.

S3
Foster respectful and beneficial relationships between families and professionals.

S4  
Encourage and assist families to become active participants in the educational team.

S6
Collaborate with regular classroom teachers and other school and community personnel in integrating individuals with exceptional learning needs into various leaning environments.

S7  
Communicate with regular teachers, administrators, and other school personnel about characteristics and needs of individuals with specific exceptional learning needs.

Mental Retardation:

S1
Assist students, with the support of parents and other professionals, in planning for transition to adulthood including employment and community and daily life, with maximum opportunities for full participation in the community and decision making.

Emotional/Behavioral Disorders

S1
Use specific behavioral management and counseling techniques in managing students with E/BD and in providing training for parents.

VIII.  PROFESSIONAL AND ETHICAL PRACTICES


Knowledge:


Skills:

S2
Demonstrate positive regard for the culture, religion, gender, and sexual orientation of individual students.

S3  
Promote and maintain a high level of competence and integrity in the practice of the profession.


S5
Demonstrate proficiency in oral and written communication.


S8
Use copyrighted educational materials in an ethical manner.

S9
Practice within the CEC Code of Ethics and other standards and policies of the profession.


MODES OF INSTRUCTION

1.  Small Group

2.  Tutorial

3.  Projects

4.  In-service training

5.  Peer collaboration

6. Demonstration

COURSE REQUIREMENTS

Major Topics/Activities:
Within an educational setting involving children and youth with various exceptionalities, students will work primarily in one-to-one tutorial and small group instructional experiences demonstrating competencies commensurate with their individual programs.  These could include:


Assessment- academic, behavioral, technological


Materials- selecting, adapting, developing


Instruction- one-to-one, small group, large group


Evaluation- methodologies, materials, computer programs


Collaboration- team teaching, providing feedback, modeling, conferencing

Individual Requirements:

1. Schedule two visits to your classroom with instructor.

2.  Impact on K-12 Learning (see rubric).  Pick three students to implement the Impact on K-12 Learning assignment.  You will need to develop learning goals for these students, design a differentiated thematic unit consisting of at least five lessons, plan for pre and post assessments, teach unit, monitor student progress, and analysis student progress.  One lesson will need to be videotaped to be reviewed by a peer in class May 22nd.  The video is of your teaching not the students.  Units will be written using the Hunter Lesson Plan Model.  One lesson needs to be co-taught (the co-teach can be with any other professional in your building-SP/L, social worker, general educator, para-professional- - -co-teach model(s) must be identified on the lesson plan and used during implementation).  This assignment will be approximately 15-20 pages.  When preparing your final report please use the rubric which is at the end of this syllabus.
3.  Collaborate to plan individualized goals/objectives for students based on multiple sources of information.  Submit documentation of this collaborative effort (i.e. an IEP, BIP, ITP, functional assessment).  When submitting documentation remember to protect student identity and block out all identifying information)
4.  Participate in an on-line discussion on a pre-referral/problem solving team OR collaborate with a classroom teacher to provide consultation on an individualized student. Submit a one page summative report of the consultation.  This report should also be reviewed with the parents of the student.

5.  Demonstrate professional behavior and “exemplary” team interaction skills, including flexibility in arranging meeting times outside of class to plan and support other members of the team.  Submit documentation (no more than two pages).

7.  Email the instructor weekly beginning May 14th until school is out.  Emails format should include:  (a) a list of completed activities including progress on your effective teaching practice goal-this goal is established the first night of class, (b) a self-reflective evaluation, (c) problems or concerns. 

8.  Attend scheduled seminars (on campus).  Seminar will meet 3 times (May 8, 15, and 22).  Topics to be discussed will focus on understanding the roles and organizational structures of regular and special education and the part they play in providing a continuum of services for students with disabilities.  
9.  Review a peer video.  Submit a written observation using the Direct Observation Scoring guide.  Evaluation should include all components.

10. Bring all documentation (organized) to an individual 30-45 min. meeting with the instructor.  All individual meetings will be scheduled on June 18 and 19 between 9:00 and 5:00.  Please schedule an appointment. If you are not out of school or need to reschedule just let me know.

COURSE EVALUATION

Methods of Evaluation and Grading:

In order to receive “credit” for the course, all individual requirements must be completed with demonstrated competence as judged by the instructor.

Assignments/Projects:

Emails/self-reflections:



  20 points




Impact on K-12 Learning (one co-teach):

100 points




Individualized Plan:


 

  10 points




Summative Evaluation:



  10 points




Professional Behavior:

 

  10 points



Instructor Evaluation:




   50 points


Peer Evaluation


 

   10 points
210 points
COURSE GRADE CRITERIA

All assignments must be completed to pass the course.  

To receive credit you must obtain at least a B (83-88%) on each assignment.

NEED FOR ACCOMMODATIONS

Any student with a documented disability (e.g., physical, learning, psychiatric, vision, hearing, etc.) who needs to arrange reasonable accommodations must contact the professor and the appropriate Disability Services office at the beginning of the semester.  The two disability service offices on campus are:  Disabled Student Resources and Services 616.387.2116 or Office of Services for Students with Learning Disabilities 616.387.4411

DIVERSITY STATEMENT

The Department of Educational Studies, Special Education Program maintains a strong and sustained commitment to the diverse and unique nature of all learners and to maintain high expectations for each student.
STUDENT ACADEMIC CONDUCT

Western Michigan University’s academic honesty and conduct in research policies have been created and defined by members of its academic community, recommended by its faculty senate, and adopted by its board of trustees.  The Department of Educational Studies will adhere to all Student Academic Conduct polices and procedures as printed in the catalog.  The processes necessary to support these policies are managed and facilitated by the Office of Student Judicial Affairs.  All questions related to academic honesty will be referred to this office (387-2160).
APA STYLE

The Department of Educational Studies, Special Education Program has officially endorsed the style of the American Psychological Association (APA) for the completion of all written assignments unless otherwise stated.  APA writing procedures are found in:

American Psychology Association, (2001).  Publication Manual of the American Psychological Association (5th ed.). Washington, DC: Author.
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Impact on K-12 Student Learning

	
	Meets Expectation

(ME)

10
	Progressing Toward Expectation

(PTE)

5
	Focused Attention Needed

(FAN)

0
	Points

	Contextual Factors

ºKnowledge of community, school and classroom factors

ºKnowledge of characteristics of students

ºKnowledge of students’ varied approaches to learning

ºKnowledge of students’ skills and prior learning

ºImplications for instructional planning and assessment
	The teacher displays a comprehensive understanding of how contextual factors influence learning goals, plan for instruction, and assessment
	The teacher displays some understanding of how contextual factors influence learning goals, plan for instruction, and assessment
	The teacher displays minimal, irrelevant, or biased knowledge of how contextual factors influence learning goals, plan for instruction, and assessment
	/10

	Learning Goal(s)

ºSignificance, challenge, and variety

ºClarity

ºAppropriateness for student(s)

ºAlignment with state standards
	The teacher sets significant, challenging, varied, and appropriate learning goals
	The teacher sets some significant, challenging, varied, and appropriate learning goals
	The teacher minimally sets significant, challenging, varied, and appropriate learning goals
	/10

	Assessment Plan

ºAlignment with learning goals and instruction

ºClarity of criteria for performance

ºMultiple modes and approaches

ºTechnical soundness

ºAdaptations based on individual need(s) of students
	The teacher uses multiple assessment modes and approaches aligned with learning goals to assess student learning before, during and after instruction
	The teacher uses some multiple assessment modes and approaches aligned with learning goals to assess student learning before, during and after instruction
	The teacher minimally uses multiple assessment modes and approaches aligned with learning goals to assess student learning before, during and after instruction
	/10

	Design for Instruction

ºAlignment with learning goals

ºLesson unit and structure

ºUse of variety of instruction, activities, assignments, technology and resources

ºUse of contextual information
	The teacher designs instruction for specific learning goals, student characteristics and needs, and learning contexts.
	The teacher designs some instruction for specific learning goals, student characteristics and needs, and learning contexts.
	The teacher minimally designs instruction for specific learning goals, student characteristics and needs, and learning contexts.
	/10

	Instructional Decision Making

ºSound professional practice

ºAdjustments based on analysis of student learning
	The teacher uses on-going analysis of student learning to make instructional decisions.
	The teacher uses some on-going analysis of student learning to make instructional decisions.
	The teacher minimally uses on-going analysis of student learning to make instructional decisions.
	/10

	Analysis of Student Learning

ºClarity and accuracy of presentation

ºAlignment with learning goals

ºInterpretation of data

ºEvidence of impact on student learning
	The teacher uses assessment data to profile student learning and communicate information about student progress and achievement
	The teacher uses some assessment data to profile student learning and communicate information about student progress and achievement
	The teacher minimally uses assessment data to profile student learning and communicate information about student progress and achievement
	/10

	Reflection and Self-Evaluation

ºInterpretation of student learning

ºInsights on effective instruction and assessment

ºAlignment among goals, instruction, and assessment

ºImplications for future teaching

ºImplications for professional development
	The teacher analyzes the relationship between his or her instruction and student learning in order to improve teaching practice.
	The teacher is progressing toward finding the knowledge and skills to analyze the relationship between his or her instruction and student learning in order to improve teaching practice.
	The teacher minimally analyzes the relationship between his or her instruction and student learning in order to improve teaching practice.
	/10

	Clarity of Writing

ºMechanics, punctuation, capitalization, verb tense agreement, complete sentences, singular/plural agreement
ºParagraph development and written expression

ºReference support (APA)
	The teacher displays comprehensive skills in their clarity of writing
	The teacher is progressing to displaying comprehensive skills in their clarity of writing
	The teacher displays minimal skills in their clarity of writing
	/10

	Organization

ºTitle page

ºTable of contents, sections clearly defined

ºProfessional graphing
	The teacher displays thorough organization skills
	The teacher displays some organization skills
	The teacher displays minimal organization skills
	/10



	Research Based Strategies

ºUse of research based strategies
	The teacher uses research based strategies to meet individual student needs
	The teacher uses some research based strategies to meet individual student needs
	The teacher minimally uses research based strategies to meet individual student needs
	/10


Comments:













   /100
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